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Vision Statement: 
Preparing and inspiring our students to achieve their very best in a global society. 
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Principal’s report 
 

 
The 2025 school year has been defined by significant progress across all three of our strategic drivers, 
preparing and inspiring our students to achieve their very best. 
 
Our commitment to personalized learning and improving outcomes for priority learners has driven strong 
academic achievement. We are pleased to report NCEA Level 2 and Level 3 pass rates that are above the 
National average, with our University Entrance (UE) rate exceeding the national average by 10%. This 
success is mirrored in the 13% improvement in our Level 1 Literacy and Numeracy rate, and in the Year 12 
and 13 Literacy and Numeracy rates, which are also above national averages despite our high number of 
English as a Second Language learners. Targeted interventions and personalized plans for Year 13 students 
who needed to secure NCEA Level 3 were a major focus. Furthermore, our attendance improvement plan 
saw its first three stages of implementation in collaboration with our new Attendance Officer, establishing 
clear systems and referral pathways in alignment with the Ministry of Education’s STAR guidelines. 
 
We have successfully created a more supportive environment through the proactive use of student voice 
and strengthening our cultural connections. The Goodspace survey was completed with our Year 11 cohort, 
leading to the identification and active support of students flagged for needing assistance. Through the 
Ormiston 3 Wellbeing Initiative with the other Ormiston schools, we collectively identified sleep as a key 
priority and successfully delivered a collaborative whānau evening on the subject. Our commitment to Te 
Ao Māori was strengthened by completing Whānau Education Action Plans for our Year 13 Māori cohort 
and running successful AUT partnership engagement events, which included pōwhiri and literacy/numeracy 
workshops. 
 
High-quality teaching remains central to our success. In 2025, we successfully embedded a refined 
Professional Growth Cycle (PGC) modelled on the Impact Cycle, ensuring professional learning is 
structured and evidence-based for our 90 teachers. A key focus this year was the school-wide 
implementation of the Rongohia Te Hau tool, with every single teacher undergoing an observation to 
benchmark and advance culturally responsive practice across the school. This work has been supported by 
dedicated professional development on Teaching to the North East. On an institutional level, the school was 
recognized for its effective processes, with the Education Review Office (ERO) confirming its positive 
evaluation reports in October 2025 
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Statement of Variance: Progress Against Targets 
Strategic Goal 1: 
As per the strategic plan 
Improve outcomes for all students, in particular, responding to the needs of our priority learners 

 
Annual Targets: 

Actions 
 

What did we achieve? 
 

Evidence 
 

Reasons for any 
differences  

Planning for next year 
– where to next? 
 

Action 1.  
A plan for supporting year 
12 students to gain 
Numeracy and Literacy is 
developed and trialled. 
 
  

A targeted support plan 
was implemented for Year 
12 students, which 
involved delivering a 
targeted package of 
standards for non-ESL 
students and using EAP 
standards for Literacy for 
ESL students. These 
efforts contributed to a 
13% improvement in Level 
1 Literacy and Numeracy 
and placed Year 12 and 
13 Lit/Num rates above 
the national average. 

 

NCEA Lit/Num data for 
211 Year 12 students who 
had not yet attained the 
co-requisite (105 neither, 
54 only Numeracy, 52 only 
Literacy). Tracking was 
managed using the 
Names, Numbers, Needs 
(NNN) approach in 
collaboration with the 
Ministry of Education 
(MOE).  Specific data was 
pulled from the results in 
2026 to see the tangible 
outcomes for students  
 

The high proportion of 
English as a Second 
Language (ESL) learners 
(1033 English Language 
Learners in the school, 
with 210 at a very low 
level) created a barrier to 
accessing the academic 
language required for the 
CAAs. Additionally, the 
main feeder school does 
not currently attempt the 
CAAs, which affects the 
students' starting levels, 
but the value added 
through this approach has 
mitigated these concerns.  
 

Continue to refine and 
embed the targeted 
support packages, 
including EAP standards 
for ESL students, and 
provide support for all 
students to attempt the 
CAA unless their English 
Language Learning 
Progression is below the 
required level. Continue to 
build on the successful 
increase in Year 12 and 
13 Literacy and Numeracy 
rates. 
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Action 2 
 80% of all year 13s who 
have been with the school 
for 
More than 2 years obtain 
Level 3. 
 
  

Targeted interventions and 
personalized plans for the 
Year 13 cohort were 
successfully implemented. 
The tracking cohort came 
within 2% of the target, 
achieving 78% NCEA 
Level 3. Furthermore, this 
group achieved 98% 
Numeracy and 95% 
Literacy. 
 

The tracking group 
created in KAMAR in July 
2025 (some of whom have 
returned for year 14) 
confirmed NCEA Level 3 
achievement at 78%, 
Numeracy at 98%, and 
Literacy at 95%. Tracking 
also involved a cohort of 
456 Year 13 students (the 
2-year cohort) with 
personalised plans 
provided to Kāinga and 
Curriculum Leaders. 
 

The goal was set to 
improve Level 3 
achievement to 80%. The 
final result of 78% was 
within 2% of the target. 
This strong result is 
attributed to the major 
focus on targeted 
interventions and 
personalized plans for 
students who needed to 
secure NCEA Level 3. 
 

Continue to sustain the 
positive achievement 
trends by embedding and 
refining targeted support 
packages for priority 
learners, as part of the 
ongoing strategic goal to 
improve outcomes for all 
students. 
 

Action 3. 
Overall attendance rates 
through the first three 
Terms at 60% Regular 
Attendance and 80% 
Regular and Irregular 
attendance inclusive for 
2025 as per the MoE’s 
Everyday Matters Data. 
  
  

The first three stages of 
the Attendance 
Improvement Plan were 
developed and 
implemented in 
collaboration with the new 
Attendance Officer. 
Systems and referral 
pathways were 
established in alignment 
with the Ministry of 
Education’s STAR 
guidelines. 

 

Implementation included 
embedding and refining 
attendance systems, 
quality assurance checks, 
and referral pathways. 
Regular attendance data 
snapshots aligned with 
STAR definitions began to 
inform Kāinga discussions 
and casework. Active use 
of the P.A.R.O.T. platform 
was planned for Terms 2 
and 3 to increase data 
visibility. 

 

The focus of the year was 
on the development and 
implementation of the new 
attendance plan (stages 
1-3) to establish clear 
systems, with the 
expectation that this work 
would inform the next 
phase of the plan (Stage 
4). The school has made 
big improvements in this 
area and targets have 
been increased for 2026 
accordingly.  
 

The focus will shift to fully 
implementing the revised 
Attendance Management 
Plan, which aims to 
increase Regular 
Attendance to 60% and 
combined Regular and 
Irregular Attendance to 
85% by the end of 2026, 
including implementing 
STAR and Learning 
Advisor monitoring. 
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Strategic Goal 2: 
Create a safe environment where students have a healthy, well-informed sense of self, others, Te Ao Māori and the world.  
 

 
Annual Targets: 

Actions 
 

What did we achieve? 
 

Evidence 
 

Reasons for any 
differences  

Planning for next year 
– where to next? 
 

Action 1. Wellbeing 
Data/Goodspace: 
Data gathered through 
Good Space will be used 
to develop further support 
programmes for Year 11 
students. / Wellbeing data 
collected analysed for 
Year 11 cohort; 
Interventions identified, 
planned and delivered as 
a result of the survey 
results. 
 
  

The Goodspace survey 
was completed with the 
Year 11 cohort, and data 
was shared with Ormiston 
Primary School (OPS) and 
Ormiston Junior College 
(OJC) for the Ormiston 3 
Wellbeing Initiative. This 
collaborative effort 
identified sleep as a 
priority, resulting in a 
successful whānau 
evening to address this 
issue. 

 

Completion of the 
Goodspace survey for 
Year 11 students and 
commencement of 
working through flagged 
students. Successful 
collaboration with OPS 
and OJC hosed a whānau 
evening on sleep, MC’d by 
our students.  
 

The actions expanded into 
a successful, high-impact, 
cross-school initiative to 
address the identified 
priority, leveraging 
resources across the 
Ormiston schools. 

 
Due to high needs becoming 
apparent through the survey, 
these interventions became 
highly personalised.  

 

Administer the Goodspace 
survey to Year 11 students 
in 2026, with plans to 
extend to Year 13. 
Analyse the findings and 
implement targeted, 
measurable interventions, 
and report back to staff 
and whānau on the 
actions taken. 
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Action 2. Whānau Māori 
Engagement: 
Increase proactive 
engagement with whānau 
Māori, including Whānau 
Education plans through 
hui and data gathering 
with Taha Whenua and 
AUT partnership whānau 
engagement events. 
 
  

Proactive engagement 
with whānau Māori was 
strengthened by 
Successful AUT 
partnership.  Engagement 
events were held and this 
was supported by further 
work in the Kapa Haka 
space.  
 

WEAPs were completed 
for the Year 13 Māori 
cohort and work began 
with Year 12 students. 
Successful AUT 
partnership events 
included a whānau 
evening, pōwhiri, and two 
literacy and numeracy 
workshops, establishing a 
highly engaged whānau 
network. 
 

This target was met and 
exceeded through 
dedicated focus on 
building strong 
relationships and 
providing targeted 
academic support. 
 

Implement the Talanoa 
Ako programme as a 
Pasifika equivalent to the 
AUT partnership 
programme. Deliver a 
second cohort of the AUT 
whānau engagement 
programme, tracking 
impact through 
participation, retention, 
achievement, and whānau 
engagement measures. 
 

Action 3. Pastoral 
Support Systems: 
Research and develop 
additional pastoral support 
systems for vulnerable 
student groups 
(Celebration and support 
defined, Evidence based 
need, Links through 
existing norms and 
pastoral systems). 
  
  

Three new middle 
leadership positions were 
appointed to develop and 
implement additional 
pastoral support. Action 
plans were developed, 
and the staff members 
began identification and 
meeting with their 
assigned groups of 
students. 

 

Appointment of three 
positions and 
development of two action 
plans. Pou, the middle 
leadership positions 
created,  held events to 
support students, 
including a school group 
for students with refugee 
experience. 

 

The initiative successfully 
moved from research and 
development to the active 
appointment of staff and 
commencement of 
targeted support delivery 
for vulnerable groups. 
 

Strengthen belonging and 
recognition at a Kāinga 
level by implementing 
Norms-based Kāinga 
awards (Papatuanuku, 
Harakeke, Waka). 
Continue to work on the 
cross-school wellbeing 
curriculum and seek 
funding for suicide 
prevention initiatives (app, 
restorative training, and 
mentoring). 
 

​
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Strategic Goal 3: 
High-quality teaching programmes that support culturally responsive practice and embed our personalised learning approaches 

 
 

Annual Targets: 
 
Actions What did we achieve? Evidence Reasons for any 

differences 
Planning for next year 

– where to next? 

Action 1. An updated 
Professional Growth Cycle 
(PGC) process is 
developed and 
implemented that is 
inclusive of Teaching to 
the North East (NE). 

A refined Professional 
Growth Cycle (PGC) was 
successfully launched, 
modelled on the Impact 
Cycle (Identify, Learn, 
Improve), ensuring 
professional development 
is structured and 
evidence-based for 90 
teachers. The PGC was 
supported by 22 PGC 
coaches. 

The PGC was enhanced 
to incorporate the Impact 
Cycle, and one-on-one 
coaching sessions were 
scheduled with goals 
focused on improving an 
aspect of Teaching to the 
North East. Every teacher 
was paired with a middle 
leader coach. 
Approximately half of our 
teachers organised at 
least one observation with 
feedback by mid-June 
2025. 

PL time was limited, 
relying mostly on 'call 
back days' as there was 
no dedicated PL slot on 
the schedule. Despite this, 
one-on-one PGC 
coaching continued. 

Refine and implement a 
strengthened PGC 
process that includes a 
clearly defined leadership 
growth cycle, scheduled 
coaching time, and 
alignment with Teaching to 
the North East and school 
strategic priorities. 
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Action 2. Every Teacher 
receives feedback on at 
least 2 observations, and 
at least one collection of 
student voice in line with 
teaching to the NE. 

School-wide 
implementation of the 
Rongohia Te Hau tool was 
completed, with every 
many  teachers 
undergoing an 
observation to benchmark 
and advance culturally 
responsive practice 
across the school. 

Most teachers had a 
Rongohia Te Hau 
observation in Term 3 
2025 to determine the 
school's position on its 
Culturally Responsive 
Pedagogical continuum. 
This work, along with 
dedicated PD on Teaching 
to the North East, was 
achieved. 

The focus was on 
obtaining a school-wide 
snapshot using Rongohia 
Te Hau in Term 3, which 
successfully informed the 
Strategic plan goals for 
pedagogy for the next 
three years. 

Embed culturally 
responsive practice 
across the school through 
targeted PLD and 
coaching, ensuring 75% of 
kaiako demonstrate 
culturally responsive 
pedagogy at Grade 3 
(Integrating) or higher on 
the OSC Rongohia te Hau 
continuum by the end of 
2026. Use observations 
and student voice to 
evidence progress. 
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Student progress and achievement 
 

NCEA Level 2 Achievement 
Ormiston Senior College's overall NCEA Level 2 achievement for 2025 was 72.9%. This represents an improvement of 1.7% over the 2024 result of 71.2%. 
While slightly below the National average of 73.6%, this result represents a positive step forward given the high number of English as a Second Language 
(ESL) learners in our cohort. 
Performance highlights show significant progress for our female students, who achieved 76.6%, continuing to perform strongly compared to the National 
average for females of 76.0%. Achievement for our Māori students increased from 47.4% in 2024 to 55.6% in 2025, marking an 8.2% improvement. 
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NCEA Level 3 and University Entrance (UE) Success  
The school achieved a strong overall NCEA Level 3 pass rate of 73.5%, which is above the National average of 71.5%. This marks a substantial year-on-year 
improvement of 5.1% from the 2024 result of 68.4% and shows the value added over the 3 years that students are in the college.  
 
The success is even more pronounced in University Entrance (UE), where the school's achievement rate rose significantly to 61.7%, an increase of 9.9% from 
51.8% in 2024. This rate is well above the National average of 52.0%. 
Key achievements across equity groups include: 

●​ Female Students: Level 3 achievement rose sharply by over 10% from 69.6% in 2024 to 79.7% in 2025, maintaining a strong position above the 
National average of 74.3%. 

●​ Asian Students: Achievement at Level 3 improved from 69.9% in 2024 to 74.6% in 2025, also remaining above the National average of 72. 
●​ Māori Students: Level 3 achievement improved substantially by 8.3%, rising from 41.7% in 2024 to 50.0% in 2025. 
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Literacy and Numeracy Co-requisite Achievement 
 

Analysis of Achievement 
Achieving NCEA co-requisite standards in Literacy and Numeracy is a key strategic driver for the college. 
This work is critical given our unique context: we support a high number of English as a Second Language 
(ESL) learners; 1033 students who have had ESL at some time during their time in New Zealand schools, 
with 210 at a very low level. Added to this is  a low percentage of students who arrive at Year 11 already 
holding the co-requisite requirements, primarily because our main feeder school does not currently attempt 
the Common Assessment Activities (CAAs). This context underscores the significant value added by our 
programmes over time. Targeted planning and strategic implementation for this cohort resulted in a 13% 
improvement in the overall Level 1 Literacy and Numeracy rate, directly reflecting successful outcomes for 
our Year 11 students. This success extends to the senior school, where Year 12 and 13 Literacy and 
Numeracy rates are well above national averages. Following intensive, targeted interventions, the Year 13 
tracking cohort achieved outstanding results: 98% Numeracy and 95% Literacy. These outcomes confirm 
that our strategic focus and personalised learning approach successfully mitigates the challenges posed by 
high ESL numbers and varied entry levels. 
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Statement of compliance with employment policy 
 

 
 

Reporting on the principles of being a Good Employer 
How have you met your obligations to 
provide good and safe working 
conditions? 

Health and safety is a standing agenda item at all 
team meetings and a formal health and safety 
meeting is held every term with representatives from 
across the school. Hazard and injury records are 
held, reviewed and updated. 

What is in your equal employment 
opportunities programme? How have you 
been fulfilling this programme? 

Our EEO is observed and used when making 
appointments - including scanning of shortlisted 
candidates to make sure no bias is evident. This is in 
place for every appointment process. 

How do you practise impartial selection of 
suitably qualified persons for 
appointment? 

Criteria for the position are established before it is 
advertised, including a job description where 
necessary. This is used to ensure that the best 
person for the job is selected. 

How are you recognising, The aims and 
aspirations of Māori, The employment 
requirements of Māori, and Greater 
involvement of Māori in the Education 
service? 

Specific positions within the school exist to support 
tikanga within the school. A Position of Kaiarataki 
gives mana to one of these roles. 

How have you enhanced the abilities of 
individual employees? 

An extensive Professional learning programme and 
significant budget allocation goes towards the 
development of all staff. 

How are you recognising the employment 
requirements of women? 

We seek to have representation of woman at all 
levels of leadership within the school. 

How are you recognising the employment 
requirements of persons with disabilities? 

We have worked to make this school inclusive in 
both values, programmes and environment. 
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Kiwi Sport Funding 
  
Kiwisport is a Government funding initiative to support students’ participation in organised sport. In 2025, 
the school received funding of $ 40,710.73 (excluding GST). 
  
The roll of Ormiston Senior College has been steadily growing, which has had an impact on the sporting 
codes that are offered.  The funding has enabled the school to provide participating students with the 
necessary playing strips and equipment across the growing range of sports. 
  
The following sports codes are offered at the school: 
  
Rugby 
Golf 
Badminton – girls and boys 
Basketball – girls and boys 
Hockey – girls and boys 
Football – girls and boys 
Netball 
Volleyball – girls and boys 
Orienteering 
Turbotouch 
Table tennis 
Flag Football ( NFL)  - Girls and Boys 
Flag (rugby) 
Touch Rugby 
Lawn Bowls 
Swimming 
  
During 2025 the school purchased sports uniforms and equipment. 
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